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Objective: This study investigated the effects of dynamic assessment (DA) on Iranian ESP 

university students' reading comprehension strategies and motivation. Furthermore, the views 

of Iranian ESP university students concerning DA were examined.  

Methods: This study employed a quasi-experimental methodology to recruit 80 Ph.D. 

students as the sample. The participants were separated into two groups: control (CG) and 

experimental (EG). Then, two questionnaires about metacognitive strategies and reading 

motivation (RM) were delivered to them. Following that, the sandwich style of DA was used 

to educate the EG to read psychological materials while the CG was trained in the traditional 

manner. After teaching 13 texts to the groups, the aforesaid questionnaires were administered 

again, together with the attitude questionnaire, to determine the impact of the intervention 

and to better comprehend the participants’ opinions regarding the use of DA.  

Results: The findings of the ANCOVA test showed that the EG outperformed the CG on the 

two post-tests of reading comprehension techniques and motivation. Furthermore, the 

findings of the one-sample t-test demonstrated that Iranian ESP university students had 

positive attitudes regarding DA. 

Conclusions: The study highlights that dynamic assessment (DA) effectively improves 

reading comprehension strategies and motivation among Iranian ESP students, with the 

experimental group outperforming the control group. Participants also expressed positive 

attitudes toward DA, emphasizing its potential as a valuable instructional method. 
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Introduction 

Assessment is an inescapable component of education since it may influence learning and 

teaching, and when done authentically, it can give constructive feedback and adjustments to 

improve the teaching/learning process. Assessments may also be encouraging and inspiring when 

students are energetically engaged in the process of learning (Alderson and Banerjee, 2001).  

One assessment model is DA that is a substitute evaluation that emphasizes process and improves 

students’ responsibility for their own learning (Crick & Yu, 2008). DA is a technique in which the 

instructor uses intervention to help pupils perform better in the learning process. Actually, it 

attempts to help EFL learners attain better levels of language competency rather of simply 

assessing them (Etemadi & Abbasian, 2023). DA gives fresh perspectives on evaluation and 

identifies places where the student may develop. DA is described as the interactions among 

examiners and students aimed at measuring the amount of students’ modifiability as well as the 

methods for inducing and maintaining cognitive functioning and positive changes (Lumettu & 

Runtuwene, 2018). In DA, the contact between the instructor and the learner predicts the learners’ 

future growth (Ghonsooly & Hassanzadeh, 2019). In this sort of assessment, the connections 

amongst instructors and students are critical, as it captures the gap between actual knowledge and 

prospective knowledge that students are able of obtaining.  

DA is defined as a cooperative strategy that integrates testing and teaching in a single educational 

session with the goal of improving learning by supplying proper sorts of mediations in the form of 

prompts and hints. Overall, DA relies on the interaction amongst a language practitioner and L2 

pupils (Poehner and Lantolf, 2013). Through this dynamic involvement, the practitioners work as 

the interveners, providing the learners with the support they must accomplish a task. Based on 

Elliot (2003), Vygotsky is the "theoretical forefather" of DA, and his concept of the Zone of 

Proximal Development (ZPD) is central to DA. Teachers in DA operate as promoters, providing 

instant feedback on the whole task method (Xiaoxiao & Yan, 2010).  

Using DA can boost the RMof EFL students. Motivation is an important aspect in helping students 

improve their comprehension in reading. RMrefers to the large amount of motivation that readers 

need evaluate while forming positive or adverse beliefs about reading (Guthrie & Wigfield, 2000). 

Students who read for enjoyment and use appealing techniques to reinforce their comprehension, 

for example, are highly motivated readers. This type of learner views reading as an important part 
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of their everyday activities, faces problems during the process of reading, and is probably to be a 

successful reader. Besides, RMrefers to one's own aim, concept, and attention in the action, title, 

and effects of the reading (Lin et al., 2012). 

Motivation is essential for reading and has a direct impact on reading performance. Previous 

research (Akyol, 2005; Guthrie & Wigfield, 2000; Öztürk & İleri Aydemir, 2013) have shown that 

motivation improves reading performance. Wigfield et al. (2016) also stated that children's RM is 

linked to their comprehension of reading skill, since producing a novel meaning about a book 

involves a variety of motivating procedures. When this procedure is done intentionally, meaning-

making, which is difficult for the learner, becomes more efficient (Monteiro, 2013). RM is 

essential in metacognitive procedures including comprehension and analysis of the core concept 

meant to be conveyed. At the same time, RM provides insight into the strategic abilities that kids 

utilize when reading.  

RM is defined as an individual's own objectives, values, and beliefs about the themes, procedures, 

and consequences of reading (Gunobgunob-Mirasol, 2019). RM is positively correlated with 

reading engagement. This is due to the substantial link between reading desire and reading across 

time during students' learning journeys (Ro, 2013). This participation contributes to pupils' 

achievement, particularly in language learning.  This is because motivation is one of the emotional 

aspects of language acquisition that has a significant impact on L2 reading ability (Ro 2016). When 

pupils do not struggle with reading, they have a better chance of learning any course. RMis an 

important component influencing kids' reading competence, academic success, and cognitive 

development (Wigfield & Gladstone, 2019). According to research, kids who are driven to read 

more, comprehend better, and have more academic achievement than those who are not motivated 

to read (Klauda and Guthrie, 2015). Intrinsic motivation is very important in RM. When students 

have intrinsic motivation, they read for pleasure and personal curiosity rather than to meet external 

demands or expectations (Wigfield & Guthrie, 2000). Intrinsic motivation is a stronger predictor 

of reading ability and academic accomplishment than extrinsic motivation (Klauda & Guthrie, 

2015).  

Language learning techniques have long been linked to successful language acquisition (Cohen, 

2006; Hsiao and Oxford, 2002). Chamot (2005) explained the significance of tactics for two 

reasons: First, tactics adopted by EFL students assist teachers in understanding the metacognitive, 
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cognitive, social, and emotional processes involved in language learning. Second, techniques assist 

teachers in understanding the knowledge foundation of EFL learners, allowing the less successful 

to acquire new strategies more effectively. Swan (2008) advocated that teachers incorporate 

problem-oriented tactics into their classes that need deliberate attention and are not used 

automatically with all EFL learners without training. Metacognitive strategy is a word used in 

information-processing theory to describe a "executive" function. It refers to the technique that 

EFL learners employ to control, monitor, and evaluate their learning activities. Simply described, 

metacognitive techniques are the abilities, methods, thoughts, and actions that EFL learners 

employ to manage their cognition and learning process. Regulation of cognition entails planning 

before doing various activities (e.g., listening), self-monitoring the learning process and problem-

solving while performing tasks, and assessing the efficiency of learners' approaches after 

completing tasks (Tabibian & Heidari-Shahreza, 2016). 

To process information during a reading activity, cognitive and metacognitive methods must be 

used to aid understanding, learning, and retention. The former relates to techniques that address 

the process of thinking and learning itself (e.g., comprehension, memory, retrieval), whereas the 

latter addresses thinking about thinking and learning (e.g., planning, monitoring, and assessing) 

(Phakiti, 2008). Cognitive strategies are strategic alternatives for specific learning tasks that need 

direct modification of the learning (Brown, 2007). Oxford (2011) defines cognitive strategies as 

practices that "involve mental manipulations or translations of materials or tasks" to increase 

understanding, acquisition, or retention. In the current study, these techniques were identified as 

conscious mental activities throughout the reading exam, and test takers used them to carry out 

their mental plan during reading tests. In the literature, the metacognitive approach refers to certain 

regulatory or executive functions (Phakiti, 2008). Brown (2007) described metacognitive 

techniques as those that entail preparing for learning, thinking about the learning process while it 

occurs, monitoring one's production and understanding, and assessing learning once an activity is 

accomplished. Similarly, Phakiti (2016) defined metacognitive strategies as a series of conscious 

or unconscious mental or behavioral processes that are directly or indirectly connected to a certain 

stage of the overall process of language acquisition, usage, or testing. This study's understanding 

of metacognitive methods is consistent with Purpura's (1997) claims regarding metacognitive 

strategy utilization in reading comprehension assessments. 
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The assessment process is an essential part of both learning and teaching. Without some form of 

evaluation, it is impossible to determine if educational goals and objectives have been fulfilled. 

Assessment findings can have a considerable impact on educators' and educational planners' 

evaluations of existing programs' efficacy, as well as their capacity to develop effective techniques 

to advance the future course of action (Jafarigohar, 2017).  

One major sort of evaluation that has a significant impact on language learning and instruction is 

DA. According to Murphy (2008) and Poehner (2008), DA is based on Vygotsky's ZPD concept, 

which is presented within sociocultural theory. In practical terms, ZPD is described as the gap 

between what an individual can do on his or her alone and what he or she can achieve with the 

help of others, both in assessment and classroom learning circumstances (Kozulin et al. 2003). The 

zone in ZPD is defined as the difference between what a person can perform on his or her own and 

what he or she can do in conjunction with a more experienced person. 

The purpose of DA is to shift the emphasis from the outcome of learning to the process of learning 

by monitoring students' reactions to teaching and feedback (Dixon et al., 2023). Learning potential 

can be assessed as improvements in a test-teach-retest cycle or as the amount of assistance (e.g., 

prompting) needed to fulfill learning objectives. In both circumstances, performance is understood 

in a 'ideographic' or within-individual way (Haywood & Lidz, 2007), which differs significantly 

from the interpretation of performance on static assessments, in which an individual's test result is 

compared to that of a norming population.  

Some empirical research were undertaken to determine the impact of DA on the English language. 

Zhang (2010) studied the use of a DA software in an English writing lesson. His study concluded 

that the presentation of DA to EFL students via graded instructional mediation must be based on 

the cognitive progressing needs of EFL students in writing. He also stated that writing training and 

DA evaluation are connected. As a result, such a writing instruction course benefits both students' 

writing growth and teachers' instruction.  

Siwathaworn and Wudthayagorn (2018) investigated the influence of DA on Thai EFL university 

students who were found to be less skilled in speaking English. Their findings indicated that DA 

had considerable potential and helped learners greatly enhance their speaking abilities in a variety 

of ways. This study and comparable studies serve as the foundation for assumptions in the current 

investigation, which indicate to the favorable effects of DA on speaking abilities.  
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Safdari and Fathi (2020) explored how DA affects the speaking accuracy and fluency of pre-

intermediate EFL learners. To achieve the study's aims, 62 EFL learners were separated into two 

groups: experimental and control. Prior to the therapy, both groups were given a speaking pretest, 

and their fluency and accuracy scores were determined. Following that, the DA group got grammar 

and vocabulary therapy in accordance with a well-established methodology in the literature, which 

involves a gradual mediation from the most implicit to the most explicit feedback to mold DA's 

foundation. The control group got the identical vocabulary and grammatical information, but there 

was no step-by-step mediation. Following the therapy, both groups were given a speaking posttest, 

and the results were utilized to answer the study questions. Furthermore, five of the experimental 

group's members were interviewed to learn about their views on the usefulness of DA for 

improving their speaking correctness and fluency. The ANCOVA results showed that DA had a 

substantial influence on the participants' speaking accuracy but did not significantly increase their 

speaking fluency. The interviews also demonstrated that the majority of participants had good 

assessments of the usefulness of DA in increasing their speaking accuracy.  

Al-Dawoody Abdulaal et al. (2022) investigated the impact of dynamic and diagnostic assessment 

(DigA) on Afghan EFL learners' speaking fluency and accuracy (SFA), learning anxiety (LA), and 

cognitive load (CL). To do this, 90 Afghan EFL learners were recruited and divided into two 

experimental groups (EGs): a DA group, a DigAG group, and a control group. Following that, the 

three groups were pretested on SFA, LA, and CL. Then, one EG was trained using the DA, the 

other EG was taught using the DigA, and the CG got general speaking education. After the 

instruction, all groups were given posttests of SFA, LA, and CL to assess the treatment's effects 

on their performance. The one-way ANOVA test showed that both EGs outperformed the CG in 

posttests. In fact, employing dynamic and DigA improved EFL learners' SFA and CL while 

reducing their LA. Although both EGs outperformed the CG, the DAG improved more than the 

DigAG on posttests.  

Masru et al. (2023) researched the issue of DA in an Indonesian environment and determined a 

certain level of ability in extracting crucial data. In the initial part of the inquiry, quantitative data 

were gathered and analytic techniques were employed. In the second phase, a qualitative method 

was used to investigate learner and instructor perceptions of DA's impact on students' writing 

abilities. The participants were 100 students selected from the State University of Malang in 
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Indonesia. The paired and independent sample t-test findings showed that the DA improves 

students' writing skills on a variety of levels, including content, vocabulary, language, 

organization, and mechanics.  

Zarei and Shishegarha (2023) investigated the impact of three DA models on L2 speaking and 

listening anxiety. The participants were 120 pre-intermediate Iranian English learners from a 

language institute in Qazvin, Iran. The students were randomly allocated to four groups (three 

experimental and one control). Before the therapy, the pupils' homogeneity was assessed using the 

Oxford Placement Test (OPT). The groups were then given listening and speaking anxiety 

questionnaires as pretests. During ten sessions, the first group received listening and speaking 

instruction using Buddof's Learning Potential Measurement Approach (LPM); the second group 

received Guthke's Lerntest Approach; the third group received Testing-the-Limits Approach; and 

the control group was taught conventionally in a teacher-led manner.  Participants in the twelfth 

session were given the identical questionnaires as posttests. The data were examined using two 

one-way Analysis of Covariance techniques. After correcting for the initial differences, there were 

significant differences in the mean listening and speaking anxiety levels across the groups on the 

posttest. The experimental groups that were given the testing-the-limits and Lerntest techniques 

exhibited reduced levels of listening and speaking anxiety on the post-test. It was discovered that 

using DA models can reduce EFL learners' speaking and listening anxiety while increasing their 

productivity. 

According to the studied research, using DA has had a favorable impact on EFL learners' language 

learning. The majority of studies focused on the effects of DA on English abilities and sub-skills; 

we were unable to discover any empirical studies on the effects of DA on Iranian university 

students' reading comprehension methods and motivation. As a result, our study aimed to reduce 

this gap by asking the following questions:  

RQ1. Does applying DA develop Iranian ESP university students’ reading comprehension 

strategies significantly?  

RQ2. Does applying DA develop Iranian ESP university students’ RM significantly?  

RQ3. Do Iranian ESP university students present positive attitudes towards DA?   
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Material and Methods  

This study utilized a quasi-experimental (pre-test and post-test) design. It is quasi-experimental in 

the sense that the participants were selected by convenient sampling rather than a real random 

sample process.  

This study included 80 Ph.D. students studying general psychology at Islamic Azad University's 

Najafabad Branch. They took a two-credit ESP course in which they were supposed to have enough 

reading competence to grasp technical materials in the field of general psychology.  To ensure that 

they were homogenous in terms of English competence, a standardized homogeneity test, such as 

the Oxford Quick Placement Test (OQPT), was administered, and individuals with scores ranging 

from +1 to -1 standard deviation from the mean were selected. This field of study typically accepts 

two sets of Ph.D. students every year. The students were both male and female. They were sorted 

into two groups: males and females.  

Data Collection Instruments  

To ensure a homogenous sample of individuals, the OQPT was administered to psychology Ph.D. 

students enrolled in the university's ESP courses. The OQPT was used to assess the participants' 

overall competence. It is legitimate and reputable because it was produced by Oxford University 

Press. There are 60 articles in all, divided in two categories. Section one has 40 items that are 

evaluated for testing scenarios (five questions), cloze passages (testing prepositions, grammar, 

pronouns, and vocabulary-15 questions), and completion items (20 questions). Section two of the 

test consisted of 20 items: 10 questions on cloze passages and 10 completion type tasks. Every 

item was in multiple-choice style. 

The second instrument used in this study was the Motivation for Reading Questionnaire (MRQ), 

which was adapted from Wigfield and Guthrie (1997). It included 30 items that evaluated seven 

components of RM: reading for grades, reading interest, reading effectiveness, reading 

participation, recognition for reading, the relevance of reading, and reading challenge. The MRQ 

employed a five-point Likert scale, which included "strongly disagree," "disagree," "neutral," 

"agree," and "strongly agree." The reliability of this test was calculated using Cronbach's Alpha 

(r=.79). Also, a panel of English professors affirmed the MRQ's authenticity.  

Mokhtari and Reichard (2002) developed a 30-item assessment to evaluate students' self-reported 

usage of metacognitive reading methods for academic reading. The Metacognitive Awareness of 

 [
 D

O
I:

 1
0.

22
03

4/
3.

4.
38

5 
] 

 [
 D

ow
nl

oa
de

d 
fr

om
 ij

er
.h

or
m

oz
ga

n.
ac

.ir
 o

n 
20

25
-0

7-
17

 ]
 

                             8 / 20

http://dx.doi.org/10.22034/3.4.385
http://ijer.hormozgan.ac.ir/article-1-295-en.html


 
 
 The Practicality of Dynamic Assessment in Reading Comprehension Strategies | Sharifi et al. 

 

393 

Reading Strategies Inventory (MARSI) was created through exploratory factor analysis of 60 items 

chosen based on a review of the literature identifying strategies used by skilled readers (Pearson 

et al., 1992; Pressley & Afflerbach, 1995;) and expert feedback. The number of items was reduced 

to 30 and administered to another group of pupils. The MARSI has an overall dependability rating 

of 0.89. The subscales had the following dependability values:.92 for global reading,.79 for issue 

solving, and.87 for supporting reading methods.  

The expert evaluators proved validity by comparing it to the pupils' self-reported reading abilities. 

This questionnaire and the MRQ were used as pre- and post-tests for the study.  

The researcher devised an attitude questionnaire to examine ESP students' attitudes on the use of 

DA in ESP lectures. It had 15 items on 5-Likert ratings ranging from absolutely disagree to 

completely agree. In a pilot research, the questionnaire's reliability (r=.88) and validity were 

assessed by experts in the area. 

Procedure and Analyses          

 At the start of the study, an OQPT was given to 80 psychology Ph.D. students studying ESP at 

Islamic Azad University of Najafabad, Iran to ensure their competence level was consistent. Then, 

two questionnaires measuring metacognitive techniques and RM were provided to them. 

Afterwards, the sandwich style of DA was used to teach reading psychological materials. Lantolf 

and Poehner's (2011) technique to developing meditational typology was used in this study, with 

prefabricated mediating cues categorized hierarchically from most implicit to most explicit. The 

precise content of the prompts was tailored to meet the demands of the task and thus varies slightly 

from lesson to lesson, but they were typically organized so that the implicit end of the scale alerted 

learners to the presence of a problem, and the explicit end directed learners to correct the problem.  

The instructor was supposed to call on a student to answer the first question while keeping the 

other students engaged. If the learner was unable to provide the proper response, the mediator used 

the first mediation (the most implicit one) to assist the learner. If the pupils were still having 

trouble, the mediator switched the engagement to another learner who provided the second prompt. 

The exchange continued with many students until the proper solution was discovered. Although 

the instructor may give mediation in response to an individual, the interaction switched quickly 

between the primary and secondary interactants as one student's question, struggle, or comment 

paved the way for another's participation. 
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Following the presentation of the treatment, the metacognitive strategies questionnaire and RM 

questionnaire were re-administered, along with the attitude questionnaire, to determine the impact 

of the treatment and to learn about ESP students' attitudes toward the use of DA. The acquired data 

was statistically analyzed using SPSS software version 26. The data was analyzed using one-

sample t-tests, independent samples t-tests, and the ANCOVA test.  

 

Results 

In this section, statistics on the DA's impact on metacognitive reading strategies and RM were 

examined.  

Table 1. Descriptive Statistics of Both Groups on the Pre-tests 

 Group N Mean Std. Deviation Std. Error Mean 

Motivation 
CG 40 58.35 11.39 1.80 

EG 40 60.42 14.11 2.23 

Metacognitive 
CG 40 51.92 8.26 1.30 

EG 40 50.27 8.49 1.34 

 

The descriptive statistics for both groups on the metacognitive pre-tests are shown in the table 

above. The motivation pre-test results show CG and EG mean scores of 58.35 and 60.42, 

respectively. The mean scores on the metacognitive pre-test are 51.92 (CG) and 50.27 (EG).  

 

Table 2. Inferential Statistics of Both Groups on the Pre-tests 

 F Sig. T DF Sig. (2-tailed) Mean Difference Std. Error Difference 
 

  

Motivation 
 1.08 .30 -.72 78 .47 -2.07 2.86   

   -.72 74.67 .47 -2.07 2.86   

Metacognitive 
 .18 .66 .88 78 .38 1.65 1.87   

   .88 77.94 .38 1.65 1.87   

 

According to Table 2, the Sig values are more than 0.05, indicating that there was no significant 

difference in the metacognitive pre-tests of the two groups. According to this table, both groups 

employed metacognitive reading methods equally before getting therapy. Also, prior to the 

teaching, the groups had the same amount of motivation.  
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Table 3. Descriptive Statistics of Both Groups on the Metacognitive Post-test 

G Mean Std. Deviation N 

CG 57.47 11.28 40 

EG 71.17 19.32 40 

Total 64.32 17.16 80 

 

Table 3 shows the descriptive statistics of both groups for the metacognitive post-tests. The means 

for the CG and EG are 57.47 and 71.17, respectively. Iranian ESP students seemed to perform 

differently on the metacognitive post-test. This claim can be accepted or denied using an 

ANCOVA test in the table 4. 

 

Table 4.Inferential Statistics of Both Groups on the Metacognitive Post-test 

Source Type III Sum of Squares DF Mean Square F Sig. 

Corrected Model 4297.86a 2 2148.93 8.71 .00 

Intercept 4754.30 1 4754.30 19.28 .00 

Pretest 544.06 1 544.06 2.20 .14 

Groups 4004.34 1 4004.34 16.24 .00 

Error 18979.68 77 246.48   

Total 354294.00 80    

Corrected Total 23277.55 79    

 

According to Table 4, Sig is.00, which is less than 0.05, indicating that the metacognitive post-

tests of both groups differed significantly. The DA had a favorable influence on Iranian ESP 

students' metacognitive reading methods. 

 
Table 5. Descriptive Statistics of Both Groups on the Motivation Post-test 

Groups Mean Std. Deviation N 

CG 64.20 17.91 40 

EG 72.95 22.29 40 

Total 68.57 20.57 80 

 

The table above displays the descriptive statistics for the two groups on the motivation post-tests. 

They performed differently on the motivational post-test. The mean CG score is 64.20, whereas 

the mean EG score is 72.95. This suggests that the EG performed better than the CG on the 

motivation post-test. 
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Table 6. Inferential Statistics of Both Genders on the Motivation Post-test 

Source Type III Sum of Squares DF Mean Square F Sig. 

Corrected Model 17352.75a 2 8676.37 41.54 .00 

Intercept 24.14 1 24.14 .11 .73 

Pre-test 15821.50 1 15821.50 75.75 .00 

Group 825.48 1 825.48 3.95 .05 

Error 16080.79 77 208.84   

Total 409636.00 80    

Corrected Total 33433.55 79    

 

 

Table 6 shows that the difference between the two groups is considerable. Table 6 shows that Sig 

(.00) is less than 0.05, indicating that there were significant differences between the two groups on 

the motivation post-test. One might infer that the therapy had a favorable effect on the EG's 

motivation to read. 

 
Table 7. One-Sample Test of the Questionnaire 

T DF Sig. (2-tailed) Mean Difference 
95% Confidence Interval of the Difference 

Lower Upper 

51.31 14 .00 4.81 4.10 4.39 

 

Table 7 reveals that the statistic T-value is 51.31, with df=14 and sig=0.00, which is less than 0.05. 

This suggests that Iranian ESP students had a positive attitude regarding utilizing DA. 

 

Discussion  

The data show that the EG outperformed the CG on the post-tests of the research, implying 

that employing DA had a favorable influence on Iranian ESP university students' reading 

comprehension methods and RM. Furthermore, the data show that Iranian ESP university 

students have good opinions regarding using DA in EFL classrooms. These findings match 

those of Sohrabi and Ahmadi Safa (2020), who indicated that using group DA can improve the 

oral output of EFL learners while also lowering their speaking anxiety. Furthermore, the 

findings are consistent with those of Ahmadpour and Asadollahfam (2018), who discovered 

the effectiveness of DA on the oral performance of EFL learners. It may be claimed that 

improved oral competence may lead to less speaking anxiety. Furthermore, this study's 

findings match those of Estaji (2019) and Kazemi and Tavassoli (2019), who discovered that 
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using both immediate and delayed DA techniques can reduce speaking anxiety in EFL learners 

and enhance their oral performance.  

Furthermore, the results are consistent with Masru et al. (2023), who found that the DA 

improved learners' writing skills on a variety of levels, including content, language, 

vocabulary, mechanics, and organization. The findings are consistent with Riswanto et al.'s 

(2023) study on the effects of DA and non-DA on productive abilities in Ethiopian EFL 

students. The study found that the DA group outperformed the non-DA group on speaking and 

writing posttests. The results also showed that the individuals in the DA group had good 

sentiments regarding AD. Furthermore, our findings are consistent with Rezai et al.'s (2023) 

research, which showed that the DA group outperformed the non-DA group on both immediate 

and delayed posttests. Furthermore, this study's findings are consistent with Rezapour (2023), 

who validated the effects of DA on the motivation of Iranian elementary-level EFL learners.  

One possible explanation for the study's findings is that providing the learners with congruent, 

contingent prompts tailored to their ZPDs may have aided the learners in co-shaping additional 

awareness and knowledge, resulting in the improvement of their abilities in progress (Poehner 

and Infante 2017). In some ways, this explanation aligns with one of the main concepts of 

SCT, which states that knowledge is originally co-constructed on a social level where learners 

may engage with more capable individuals (Lantolf & Poehner 2014). That is, the participants 

gained from the conversations by co-constructing the necessary knowledge to manage the 

recitation tasks. Furthermore, the study's findings might be attributed to DA diagnostic 

capabilities (Poehner et al., 2015). That is, the contingent, progressive cues may have enabled 

the teacher to identify both internalized and underdeveloped language aspects (Xi & Lantolf 

2021). As a result, the instructor may have had a better grasp of how to provide prompts that 

addressed the learners' existing knowledge gaps concerning the required linguistic qualities.  

In fact, Vygotsky (1980) supports this view, suggesting that by providing learners with 

progressive prompts adapted to their ZPD, teachers have a valuable chance to uncover mature 

and immature talents. Furthermore, the study's findings can be explained by the fact that in the 

non-DA group, students were given direct non-dialogic cues, and their ZPDs were not taken 
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into consideration. As a result, the prompts may have been ineffective in allowing the 

instructor to identify and improve the kids' emerging talents (Lantolf, 2004). The DA group's 

dominance over the non-DA group may also be attributed to this essential assumption of SCT, 

which claims that excellent education relies upon extensive interactions between a teacher and 

learners. Because there were many contacts between the teacher and the students in DA class, 

with a primary focus on recitation learning, the interactions may have helped the students co-

construct the necessary information and progress closer to the anticipated level of 

development. In the current study, in the DA group, the teacher delivered substantial 

interactions based on a framework that progressed from implicit to explicit. However, in the 

non-DA group, exchanges were used sparingly. As a result, the kids' learning may not have 

increased significantly over time.  

Conclusion and Implication  

The conclusions of this study can help teachers employ DA in their classrooms, recognize 

students' vulnerabilities, and give mediation if necessary. Implementing additional ZPD-based 

activities in EFL lessons can create possibilities for meaningful interactions between teachers 

and students. DA is not only valuable for teachers in providing insights into students' capacities 

(Harding et al., 2015), but it also helps them categorize students based on their genuine levels 

of skills by taking into account variances in their performances. As a result, teachers are 

encouraged to employ DA to improve students' talents while also reducing their worry. 

Students can also benefit from the findings of this study, since utilizing DA helps reduce their 

anxiety.  

Furthermore, it might enhance their independence and autonomy. DA also allows for 

cooperative learning, in which assessors and assesses collaborate to overcome learning 

challenges (Poehner & Lantolf, 2013). The findings of this study also have pedagogical 

significance for teacher education and training programs. Workshops designed to help teachers 

enhance their abilities in applying DA procedures can help create more suitable learning 

environments.  
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DA may make educators aware of the successful tactic’s students need to become independent 

and include them into the materials they present in class. Furthermore, DA in the mediation 

type of interaction creates a circumstance in which the mediating agent, such as the instructor, 

engages in a task with a learner and gives as much mediation as necessary to support the 

learner's success in an activity (Davin, 2013). DA can assist teachers in using interactive 

activities that lead to a greater knowledge of L2 pragmatics among EFL students. Thus, 

introducing more ZPD-oriented activities into EFL sessions may boost their individual chances 

of meaningful connection. 

Furthermore, materials makers can profit from the findings of this study. If they understand 

the importance of DA in student development, they may include these evaluations into their 

course materials, which will help both students and teachers greatly. In other words, they can 

utilize these two types of assessments to drive the design of activities. Knowing the extent to 

which diagnostic and DA are effective in the development of learners, testers can use these 

assessment types in a way that is relevant to the students' needs and levels, allowing instructors 

to assist students in progressing more effectively. 

Test givers may also benefit from the current research because they can discover the best ways 

to improve not only achievement tests but also other types of tests as a means of learning more 

and more about the main weaknesses of students at various levels in order to assist them in 

overcoming their problems and performing better on subsequent tests. Finally, this study can 

give experimental data supporting the DA's usefulness in language teaching and learning. 

Limitations and Suggestions of the Study  

This research, like many others, had limitations and was unable to address all of the concerns 

surrounding the topic. They are as follows.  

1. One disadvantage is that the study only included participants from the general psychology 

discipline. As a result, the findings cannot be applied to other areas of research.  

2. The population was limited to 80 individuals. As a result, this is also not generalizable.  

3. The education period was restricted to three months. 
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Given the findings and limitations, this study emphasizes the need for more investigation. To 

begin, it may be repeated at several universities with a greater number of participants. Students 

at higher or lower levels might potentially be included to have a better understanding of the 

DA's usefulness in English language acquisition. A future study might potentially look at the 

effects of DA by increasing the duration of administration and the number of treatment 

sessions. Furthermore, various qualitative research approaches (such as open-ended 

questionnaire items and interviews) can be used to learn more about how instructors and 

students perceive the DA. Next, researchers are asked to evaluate the impacts of DA on other 

language abilities and sub-skills, as well as the effects of the aforementioned evaluations on 

psychological factors such as motivation, self-confidence, anxiety, and so on. 
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